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PART I – INTRODUCTION 
 
 
 

I.  DEFINITION OF GENERAL EDUCATION  
 
General Education at LSC-O is the set of “core curriculum” courses that provide insight 
into the foundation of knowledge of human cultures and the physical and natural world, 
principles of personal and social responsibility for living in a diverse world, and 
intellectual and practical skills that are essential for all learning.   

 
 
 
II.  COMMITTEE PURPOSE  

 
The purpose of the LSC-O General Education Assessment Committee is to coordinate, 
assess, evaluate, and foster student learning in regards to the core curriculum outcomes of 
communication skills, critical thinking skills, empirical & quantitative skills, teamwork, 
personal responsibility, and social responsibility during their education at our institution.   

 
  



PART II – OUTCOMES ATTAINMENT 
 
III.  OUTCOME ONE 
 

A.  Outcome Statement:  Revise the General Education Assessment tool to align 
 with the Texas Higher Education Coordinating Board (THECB) core curriculum 
 mandates and assessment guidelines. 
 
B. Methodology: The General Education Assessment Committee  

 developed six Core Outcome Rubrics to assess: 1.) Critical   
 Thinking Skills, 3.) Empirical / Quantitative Skills, 4) Teamwork  
 Skills, 5.) Personal Responsibility, and 6.) Social Responsibility.   

 
Table 1 illustrates how LSC-O’s General Education Outcomes align with the 
Texas Higher Education Coordinating Board’s (THECB) Core Objectives and 
utilized some of the AAC&U Essential Learning Outcomes (VALUE Rubrics) 
for their development.   
 

 

Lamar State College – Orange  
General Education Outcomes 

THECB Core Objectives 
AAC&U Essential 

Learning Outcomes 
(VALUE Rubrics) 

 
Communication Skills – Students will demonstrate the clear expression of 
purposefully developed oral, written, and visual information designed to 
increase knowledge, foster understanding, and/or influence the audience’s 
attitudes, values, beliefs, or behaviors. 

Communication Skills – to include effective 
development, interpretation and expression of 
ideas through written, oral and visual 
communication.  

Oral Communication 
 
Written 
Communication 

Critical Thinking Skills- Students will engage in the intellectual practice 
characterized by the comprehensive exploration of issues, ideas, artifacts, and 
events before accepting or formulating an opinion or conclusion. 

Critical Thinking Skills – to include creative 
thinking, innovation, inquiry, and analysis, 
evaluation and synthesis of information. 

Critical Thinking  
 

Empirical & Quantitative Skills – Students will demonstrate the ability to 
formulate, analyze, and apply scientific and mathematical concepts. 

Empirical & Quantitative Skills – to include 
the manipulation and analysis of numerical data 
or observable facts resulting in informed 
conclusions.  

Quantitative Literacy 
 

Teamwork – Students will contribute to team meetings, promote the 
contributions of other team members, contribute to the completion of the 
team’s assignments, foster a constructive team climate, and respond 
constructively to conflict. 

Teamwork – to include the ability to consider 
different points of view and to work effectively 
with others to support a shared purpose or goal. 

Teamwork 
 

Personal Responsibility – Students will demonstrate commitment to receive 
and benefit from instruction, commitment to learning by preparation for and 
completion of coursework, and a commitment to promote a positive learning 
environment.   

Personal Responsibility – to include the ability 
to connect choices, actions and consequences to 
ethical decision-making. 

Ethical Reasoning  

Social Responsibility – Students will identify social issues and analyze them 
from a variety of cultural perspectives, identify and evaluate the social, 
political, and/or economic impact of a civic, regional, national, or global 
issue, and identify and assess the impact of social prejudices on attitudes and 
behaviors. 

Social Responsibility – to include intercultural 
competence, knowledge of civic responsibility, 
and the ability to engage effectively in regional, 
national, and global communities. 

Civic Engagement 
 
Intercultural 
Knowledge and 
Competence 

 
Table 1: Alignment with State of Texas Core Curriculum Objectives 



III.  Outcome One continued… 

 C.  Results:  Six committee-developed outcome rubrics are    
  displayed below. 
 

COMMUNICATION RUBRIC 
Definition: Communication involves the clear expression of purposefully developed oral, written, and visual information 
designed to increase knowledge, foster understanding, and/or influence the audience's attitudes, values, beliefs, or behaviors.                                                                                                                                                                                                           

Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell one) level performance. 

Specific Outcomes Exceeds Expectation (3) Meets Expectation (2) Does Not Meet Expectation (1) 
Outcome #1:  Context and 
Purpose of Communication. 
Artifact addresses the 
assignment & demonstrates 
awareness of purpose & 
audience. 

Artifact demonstrates a 
thorough understanding of 
context, audience, and purpose; 
focuses clearly on assigned 
task.  

Artifact demonstrates adequate 
awareness of context, audience, 
and purpose; focuses somewhat 
on assigned task (e.g., shows 
some awareness of audience's 
perceptions and assumptions).   

Artifact demonstrates minimal 
attention to context, audience, and 
purpose; lacks focus on assigned task  
(e.g., conception of audience limited 
to instructor or self).   

Outcome #2:  Central 
Message/Thesis/Theme. 
Artifact expresses central 
message that unifies the total 
work.  

Artifact clearly expresses 
central message, and all 
elements of the total work 
conform to this unifying idea.  

Artifact clearly expresses 
central message, yet some 
portions or elements of the 
work deviate from this unifying 
idea.  

Artifact lacks or vaguely expresses 
central message, which diminishes 
unity of the total work. 

Outcome #3:  Content 
Development: Sources, 
Evidence, and Supporting 
Material. Artifact contains 
appropriate, credible 
supporting content, and 
acknowledges sources using an 
appropriate documentation 
style.        

Artifact uses appropriate, 
relevant, compelling content to 
fully develop/explore ideas 
throughout the whole work and 
demonstrate the writer's 
understanding; uses credible, 
high-quality sources and 
documents sources 
appropriately.  

Artifact uses appropriate, 
relevant content to 
develop/explore ideas 
throughout most of the work; 
uses credible sources and 
documents sources 
appropriately, though some 
style errors may be present.  

Artifact content development present 
yet sparse or lacks 
relevance/appropriateness; quality of 
sources used is 
questionable/inconsistent, and 
documentation is absent or style is 
incorrect.   

Outcome #4:  Organization 
and Coherence. Artifact 
arranges content according to a 
coherent pattern and 
establishes relationships 
among ideas.   

Artifact employs clear 
organizational pattern 
throughout the work to enhance 
the central message and overall 
purpose; uses inventive 
transitional elements to connect 
ideas and show relationships.     

Artifact employs adequate 
organizational pattern 
throughout the work; uses some 
transitional elements to connect 
ideas.    

Artifact's organizational pattern is 
absent or inconsistently applied; 
weak or no connections among ideas.  

Outcome #5: Control of 
Syntax, Mechanics, and 
Various Conventions Specific 
to Genre and Discipline. 
Artifact demonstrates effective 
usage of conventions that 
contribute to clarity and 
fluency of message.    

Artifact's skillful command of 
grammar and mechanics 
conveys meaning with clarity 
and fluency; work is virtually 
error-free. Conventions are 
completely appropriate for 
genre/discipline of the assigned 
task.  

Artifact command of grammar 
and mechanics clearly conveys 
meaning, though some errors 
may be present. Conventions 
are generally appropriate for 
genre/discipline of the assigned 
task. 

While artifact's command of 
grammar and mechanics is adequate to 
convey the basic message, errors in 
usage often impede meaning. 
Conventions may be inappropriate for 
genre/discipline of the assigned task.  

Outcome #6:  Delivery: 
Language and/or Non-Verbal 
Expression. Artifact 
demonstrates effective use of 
diction, tone, style, and other 
appropriate elements.    

Artifact aspects of diction, 
tone, style and other 
appropriate elements are not 
only effective but also 
inventive, making the message 
clear and engaging.  

Artifact aspects of diction, tone, 
style and other appropriate 
elements are effective and 
enhance clarity of the message.  

Artifact aspects of diction, tone, style 
and other appropriate elements are 
awkward or ineffective and detract 
from clarity of the message.  

 



CRITICAL THINKING RUBRIC 

Definition: Critical thinking is the intellectual practice characterized by the comprehensive exploration of issues, 
ideas, artifacts, and events before accepting or formulating an opinion or conclusion. 

Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet 
benchmark (cell one) level performance. 

Specific Outcomes Exceeds Expectation 
(3) Meets Expectation (2) Does Not Meet Expectation (1) 

Outcome #1: Issue 
Identification. Artifact 
clearly articulates and 
explains the issue(s) to 
be considered. 

Issue/problem to be 
considered is stated clearly 
and described 
comprehensively, delivering 
all relevant information 
necessary for full 
understanding. 

Issue/problem to be considered is 
stated but description fails to 
demonstrate full comprehension 
of issue. 

Issue/problem to be considered is stated 
without clarification or description. 

Outcome #2: Evidence 
and Support. Artifact 
selects and uses 
appropriate information 
and evidence to 
investigate a point of 
view or conclusion. 

Information is accurate, 
specific, credible, ample, and 
presented with 
interpretation/evaluation 
sufficient to develop a 
comprehensive analysis or 
synthesis. Where applicable, 
viewpoints of experts are 
questioned thoroughly. 

Information is generally 
applicable, appropriate, 
sufficient, and presented with 
moderate 
interpretation/evaluation, but may 
not fully develop a coherent 
analysis or thesis. Where 
applicable, viewpoints of experts 
are subject to some questioning. 

Information is not entirely credible or 
accurate, is inappropriate or of 
questionable relevance,  is insufficient, 
and is presented with inadequate 
interpretation/evaluation. Where used, 
viewpoints of experts are taken as fact, 
without question. 

Outcome #3: Contexts 
and Assumptions. 
Artifact evaluates 
relevant contexts and the 
assumptions of the 
student and others. 

Artifact thoroughly analyzes 
own and others' assumptions 
and carefully evaluates the 
relevance of contexts when 
presenting a position. 

Artifact questions some 
assumptions, identifies relevant 
contexts when presenting a 
position, and may be more aware 
of others' assumptions than one's 
own (or vice versa). 

Artifact shows an emerging awareness 
of present assumptions, though 
sometimes mislabeling assertions as 
assumptions, and begins to identify 
some contexts when presenting a 
position. 

Outcome #4: 
Perspective, 
Thesis/Hypothesis. 
Artifact demonstrates the 
student's viewpoint and 
those of others. 

Viewpoint takes into account 
the complexities of the issue.  
Limits of viewpoint are 
acknowledged. Other 
viewpoints are synthesized. 

Viewpoint acknowledges 
different sides of an issue. Other 
points of view are acknowledged. 

Viewpoint is stated, but is simplistic and 
obvious. 

Outcome #5: 
Conclusion, 
Consequences and 
Implications. Artifact 
evaluates appropriate 
conclusions and related 
consequences and 
implications. 

Conclusions and related 
consequences and 
implications are logical and 
reflect student's informed 
evaluation and ability to 
prioritize evidence and 
perspectives. 

Conclusion is logically tied to a 
range of information, including 
opposing viewpoints; some 
related consequences and 
implications are identified 
clearly. 

Conclusion is inconsistently tied to 
some of the information discussed; 
related consequences and implications 
are oversimplified. 

 
 

 
 

   



EMPIRICAL AND QUANTITATIVE SKILLS RUBRIC 
Definition:  Empirical and Quantitative skills are the formulation, analysis, and applications of scientific and mathematical 
concepts. 
Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell one) 

level performance. 

Specific Outcomes Exceeds Expectation (3) Meets Expectation (2) Does Not Meet Expectation 
(1) 

Outcome #1: Problem and 
Methodology Identification. 
Artifact clearly identifies what 
information is being sought and 
what kind of analysis and/or 
problem-solving method is 
required. 

Artifact clearly identifies 
problem, investigation 
strategies, and appropriate 
problem-solving methods. 

Problem, investigation 
strategies, and problem-solving 
methods are mostly identified. 

Artifact demonstrates inability to 
identify problem, investigation 
strategies needed, and appropriate 
problem-solving methods. 

Outcome #2: Information 
Collection & Integration.  
Artifact demonstrates that 
necessary information was 
gathered and integrated into 
effective strategies and problem-
solving methods.  

Artifact expertly demonstrates 
that necessary information was 
gathered and integrated into 
appropriate strategies and 
problem-solving methods. 

Pertinent information for 
analysis of the problem and 
incorporation into investigative 
and problem-solving strategies 
mostly present. 

Artifact lacks information needed 
for analysis of investigative 
components or incorporation into 
chosen strategies and/or problem-
solving methods. 

Outcome #3: Methodology 
Implementation.  Artifact 
demonstrates relevant, clear, and 
logical steps taken within 
required methods. 

Artifact expertly demonstrates 
that investigative and/or 
quantitative components were 
utilized.  Relevant, clear, and 
logical steps are evident. 

Steps employed are mostly 
logical and relevant.  Proper 
investigative and/or 
quantitative components are 
mostly evident. 

Steps employed are illogical 
and/or irrelevant. Proper 
investigative and/or quantitative 
components are seldom or not 
evident. 

Outcome #4: Analysis, 
Application, & Conclusions.  
Artifact demonstrates student’s 
ability to arrive at relevant 
conclusions and/or make 
informed decisions in a variety 
of contexts utilizing analysis, 
interpretation, and application. 

Artifact demonstrates 
exemplary analysis. Accurate, 
coherent, and sound 
conclusions are reached via 
the application of appropriate 
investigative and/or 
quantitative methods. 

Artifact demonstrates adequate 
analysis.  Information, 
terminology, and/or figures 
used are mostly correct, of 
good quality, and easy to 
understand. 

Artifact demonstrates inadequate 
analysis, interpretation, and/or 
application.  Decision making 
and/or analytic interpretation are 
ineffective. 

 

 
 
  



PERSONAL RESPONSIBILITY RUBRIC 
Definition: Personal Responsibility is the concept that individuals develop and make choices, take actions, and accept 
consequences to enhance lifelong skills necessary for physical, social, mental, emotional, and/or economic health.  

Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell one) 
level performance. 

Specific Outcomes Exceeds Expectation (3) Meets Expectation (2) Does Not Meet 
Expectation (1) 

Outcome #1: Commitment to 
instruction. Student 
demonstrates commitment to 
receive and benefit from 
instruction. 

Student demonstrates exemplary 
commitment to instruction as 
evidenced by attendance, 
punctuality, engagement, or other 
measures. 

Student demonstrates sufficient 
commitment to instruction as 
evidenced by attendance, 
punctuality, engagement, or other 
measures. 

Student demonstrates 
insufficient commitment to 
instruction as evidenced by 
attendance, punctuality, 
engagement, or other 
measures. 

Outcome #2: Commitment to 
learning. Student demonstrates 
commitment to learning by 
preparation for and completion 
of coursework. 

Student demonstrates exemplary 
commitment to learning by 
completing all assignments by the 
deadlines and always coming to 
class prepared. 

Student demonstrates sufficient 
commitment to learning by 
completing most assignments, 
usually by the deadlines, and 
usually coming to class prepared. 

Student demonstrates 
insufficient commitment to 
learning by not completing 
several assignments, not 
meeting the required 
deadlines, and/or not coming 
to class prepared. 

Outcome #3: Commitment to 
positive learning environment. 
Student demonstrates 
commitment to promote a 
positive learning environment. 

Student demonstrates exemplary 
commitment to a positive learning 
environment by always following 
instructions and participating in 
class activities, and/or other 
measures. 

Student demonstrates sufficient 
commitment to a positive learning 
environment by usually following 
instructions and participating in 
class activities, and/or other 
measures. 

Student demonstrates 
insufficient commitment to a 
positive learning 
environment by not 
following instructions and 
seldom participating in class 
activities, or fostering a 
negative learning 
environment. 

  



SOCIAL RESPONSIBILITY RUBRIC 
Definition: Social Responsibility is the obligation to develop knowledge, skills, values, and motivations concerning 
intercultural competence, involvement, and other activities essential to improving the quality of life within local, 
regional, national, and/or global communities. 
Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell 

one) level performance. 

Specific Outcomes Exceeds Expectation (3) Meets Expectation (2) Does Not Meet Expectation (1) 

Outcome #1:  Issue 
Identification & Analysis.  
Artifact identifies social issues 
and analyzes them from a 
variety of cultural 
perspectives. 

Artifact clearly identifies the 
social issue, and clearly 
analyzes the social issue 
from distinct cultural 
perspectives.   

Artifact somewhat identifies 
the social issue, and 
somewhat analyzes it from 
distinct cultural perspectives. 

Artifact does not identify the social 
issue, and/or does not analyze it 
from distinct cultural perspectives. 

Outcome #2:  Community 
Impact.  Artifact identifies 
and evaluates the social, 
political, and/or economic 
impact of a civic, regional, 
national, or global issue. 

Artifact clearly identifies and 
clearly evaluates the social, 
political, and/or economic 
impact of a civic, regional, 
national, or global issue. 

Artifact somewhat identifies 
and somewhat evaluates the 
social, political, and/or 
economic impact of a civic, 
regional, national, or global 
issue. 

Artifact does not identify and/or 
does not critique the social, 
political, and/or economic impact 
of a civic, regional, national, or 
global issue. 

Outcome #3:  Personal 
Impact. Artifact identifies and 
assesses the impact of social 
prejudices on attitudes and 
behaviors. 

Artifact clearly identifies and 
provides examples of social 
prejudices, and clearly 
assesses their impact on 
attitudes and behaviors, 
providing examples of their 
effects on human behavior. 

Artifact somewhat identifies 
social prejudices, and 
somewhat assesses their 
impacts and effects on 
human behavior.   

Artifact does not define social 
prejudices, and/or does not assess 
their impacts and effects on human 
behavior. 

 

  



TEAMWORK RUBRIC 
Definition: Teamwork is behaviors under the control of individual team members (effort they put into team tasks, their manner of interacting 
with others on team, and quantity and quality of contributions they make to team discussions). 
Framing Language: Two characteristics define the ways in which this rubric is to be used. 1) The rubric is meant to assess the teamwork of 
an individual student, not the team as a whole. Therefore, it is possible for a student to receive high ratings, even if the team as whole is 
rather flawed. Similarly, a student could receive low ratings, even if the team as a whole works fairly well. 2) This rubric is designed to 
measure the quality of a process, rather than the quality of an end product. As a result, work samples or collections of work will need to 
include some evidence of individual's interactions within the team. The final product of the team's work (e.g., a written lab report) is 
insufficient, as it does not provide insight into the functioning of the team. 

Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell one) level 
performance. 

Specific Outcomes Exceeds Expectation (3) Meets Expectation (2) Does Not Meet Expectation (1) 

Outcome #1: 
Individual 
Contributions. 
Student contributes 
to team meetings. 

Student helps the team move forward by 
articulating the merits of alternative 
ideas or proposals. 

Student offers new suggestions or 
alternative solutions to advance the 
work of the group. 

Student does not share ideas or 
advance the work of the group. 

Outcome #2: 
Facilitation. 
Student promotes 
the contributions of 
other team 
members. 

Student engages team members in ways 
that facilitate their contributions to 
meetings by both constructively 
building upon or synthesizing the 
contributions of others, and by noticing 
when someone is not participating and 
inviting engagement. 

Student engages team members in 
ways that facilitate their contributions 
to meetings by restating the views of 
other team members and/or asking 
questions for clarification. 

Student does not engage others 
and/or interferes with others' 
ability to contribute. 

Outcome #3: Task 
Completion. 
Student contributes 
to the completion of 
the team's 
assignment. 

Student completes all assigned tasks by 
deadline; work accomplished is 
thorough, and advances the project. 
Student proactively helps other team 
members complete their assigned tasks 
to a similar level of excellence. 

Student completes all assigned tasks by 
deadline; work accomplished is 
competent, and generally advances the 
project. 

Student does not complete all 
assigned tasks by the deadline, or 
does not advance the project. 

Outcome #4: 
Constructive 
Team Climate. 
Student helps foster 
a constructive team 
climate. 

Student supports a constructive team 
climate by doing 3 or more of the 
following: 1) Treats team members 
respectfully by being polite and 
constructive in communication. 2) Uses 
positive vocal or written tone, facial 
expressions, and/or body language to 
convey a positive attitude about the 
team and its work. 3) Motivates 
teammates by expressing confidence 
about the importance of the task and the 
team's ability to accomplish it. 4) 
Provides assistance and/or 
encouragement to team members. 

Student supports a constructive team 
climate by doing 2 of the following: 1) 
Treats team members respectfully by 
being polite and constructive in 
communication. 2) Uses positive vocal 
or written tone, facial expressions, 
and/or body language to convey a 
positive attitude about the team and its 
work. 3) Motivates teammates by 
expressing confidence about the 
importance of the task and the team's 
ability to accomplish it. 4) Provides 
assistance and/or encouragement to 
team members. 

Student does not support 
constructive team climate by 
failing to do more than one of the 
following: 1) Treats team 
members respectfully by being 
polite and constructive in 
communication. 2) Uses positive 
vocal or written tone, facial 
expressions, and/or body 
language to convey a positive 
attitude about the team and its 
work. 3) Motivates teammates by 
expressing confidence about the 
importance of the task and the 
team's ability to accomplish it. 4) 
Provides assistance and/or 
encouragement to team members. 

Outcome #5: 
Response to 
Conflict. Student 
responds 
constructively to 
conflict. 

Student addresses conflict directly and 
constructively, helping to manage it in a 
way that strengthens overall team 
cohesiveness and future effectiveness.  

Student redirects focus toward task at 
hand or away from conflict. 

Student fails to address, redirect, 
or manage conflict, or promotes 
destructive conflict.  



III.  OUTCOME ONE CONTINUED… 
  
 D.  Actions & Follow-Up:  The Co-Chairs of the General Education    
  Assessment Committee gathered student artifacts from core    
  curriculum courses and organized reviewer packets for committee    
  members to gauge against the rubrics.   

 A General Education Assessment Committee Retreat was held on May 10, 2013 
 at the Brown Estate in Orange, Texas in order for the assessment to take place off 
 campus.  Results of the assessment were compiled by the Director of 
 Institutional Effectiveness and will be analyzed by the committee once it 
 reconvenes in August of 2013.   

  

IV. OUTCOME TWO 
 
 A.  Outcome Statement:  Develop a timetable to assess the THECB core   
  objectives. 
 
 B. Methodology:  Committee Co-Chairs met with the Dean of    
  Instruction to discuss possible timetable for core outcome assessment.   
 

In order to assess each core outcome twice within a four year period, numbers 
were assigned to each outcome: 
 
1 – Communication 
2 – Critical Thinking 
3 – Empirical & Quantitative 
4 – Teamwork 

  5 – Social Responsibility 
  6 – Personal Responsibility 
  
  It was discussed that in order to accomplish this, three outcomes    
  needed to be assessed each cycle.   



IV. OUTCOME TWO CONTINUED… 
 
 C. Results:  Table 2 represents the assessment schedule that is included   
 in the 2013-2018 LSC-O Strategic Plan.   
 

 
 

Table 2: General Education Assessment Schedule 
 
 
 D. Actions & Follow-Up:  The timetable was reviewed and approved by   
  the Campus Planning Council meeting on April 23, 2013. 
 
  The General Education Assessment Committee will review the    
  timetable in August of 2013 when the committee reconvenes in order   
  to ensure adherence to schedule. 
 
  

General Education Assessment Timetable 

Artifacts: Fall 2012 
Artifacts 

Spring 2013 
Artifacts 

Fall 2013 & 
Spring 2014 

Artifacts 

Fall 2014 & 
Spring 2015 

Artifacts 

Fall 2015 & 
Spring 2016 

Artifacts 

Fall 2016 & 
Spring 2017 

Artifacts 

Fall 2017 & 
Spring 2018 

Artifacts 

Assessment 
Semester: Spring 2013 Fall 2013 Fall 2014 Fall 2015 Fall 2016 Fall 2017 Fall 2018 

Outcomes 
Assessment 
Rotation: 

1 - 
Communication 

2 –  
Critical 

Thinking 

4 –  
Teamwork 

5-  
Social 

Responsibility 

2 –  
Critical 

Thinking 

5-  
Social 

Responsibility 

2 –  
Critical 

Thinking 

2 –  
Critical 

Thinking 

3 –  
Empirical & 
Quantitative 

5-  
Social 

Responsibility 

6 –  
Personal 

Responsibility 

3 –  
Empirical & 
Quantitative 

6 –  
Personal 

Responsibility  

3 –  
Empirical & 
Quantitative 

3-  
Empirical & 
Quantitative 

4 - Teamwork 
6 –  

Personal 
Responsibility 

1 - 
Communication 

4 –  
Teamwork 

1 - 
Communication 

4 –  
Teamwork 



V. OUTCOME THREE 
 

A. Outcome Statement:  Perform initial assessment utilizing the new   
  assessment tools. 
 
 B. Methodology:  

1. Assessment of Student Attainment of Core Outcomes Methodology –  
  
The LSC-O General Education Assessment Committee conducted an assessment 
of core curriculum artifacts gathered from the fall semester of 2012.  Artifacts 
were gauged against committee-developed core outcome rubrics.  The core 
outcomes of Communication, Critical Thinking, and Empirical / Quantitative 
skills were assessed.   

  “Batches” of artifacts submitted by faculty included items such as: 1.) an   
  Artifact Submission Form, 2.) assignment instructions, 3.) the instructor’s grading 
  rationale and/or course-level rubric, and 4.) copies of student-completed exams,  
  essays, and/or projects related to one or more of the three core outcome to be  
  assessed.  Artifacts selected for assessment were randomly selected. 

  The following scale was utilized to assess whether or not artifacts    
  exceeded, met, or did not meet General Education expectations: 
 

 
3.0 – 2.7 =  Exceeded Expectations 

 
 

2.6 – 2.0 =  Met Expectations 
 
 

<  2.0  =  Did Not Meet Expectations 
 

 
  
   

  



E. OUTCOME THREE CONTINUED… 
  
 B.  Methodology Continued… 

 2. Survey of Assessment Process Methodology -  
 
 A survey was also administered to the committee members following artifact 
 assessment in order to give feedback concerning the assessment process utilized.   
  
 Survey questions included: 
  
 Question #1:  How do you suggest we utilize the results from this assessment to 
 make improvements in General Education at LSC-O? (i.e. should faculty make 
 improvements and/or constructive changes to their courses in response to our 
 assessments today?) 

 
 Question #2:  This is the current scale used to gauge assessment results 
 concerning Program Learning Outcome Assessment at LSC-O.  Should the 
 General Education Assessment Committee utilize a similar scale to gauge today’s 
 assessment results? 
 
 Question #3: What were the strengths you noticed today in regards to the 
 assessment process utilized?  
  
 Question #4:  What is an area in which we can improve regarding the assessment 
 process today? 
 
 Question #5:  Below is a revised General Education Assessment Timetable. 
 Please provide suggestions on how the Committee can inform and/or engage 
 faculty in implementing new core outcomes into their courses. 
 
 Question #5:  Other comments or suggestions for the Committee? 
 
 
  
 
   
    



E. OUTCOME THREE CONTINUED… 
 
C. Results:   
 

1. Results of Assessment of Student Attainment of Core Outcomes – 
 
Table 3 indicates the three core outcomes assessed and the results of the student 

 artifacts that were gauged against the committee-developed core outcome 
 rubrics. 
 

Core Outcome 
 

Assessment Results 
 

 
Communication Skills 

  

 
Reviewers found that artifacts: 
“Did not meet expectations”  

with an Average Mean of 1.80. 
 

 
Critical Thinking Outcome  

 

 
Reviewers found that artifacts: 

“Met Expectations” with an 
Average Mean of 2.35. 

 
 

Empirical & Quantitative  
 
 

 
Reviewers found that artifacts: 

“Met Expectations” with an 
Average Mean of 2.51. 

 
 

Table 3: Core Outcome Assessment Results 
 
  

  



E. OUTCOME THREE CONTINUED… 
 
C. Results:   
 

2. Survey Results  
 

QUESTION #1 COMMITTEE RESPONSES 

Internal use only.  If we recommend "constructive changes" we are getting dangerously close to 
violating academic freedom.  On the other hand, if there are major problems, faculty should be aware.  

Need to align the rubric with assignment requirements. 
I found it difficult to apply the communication rubric to assignments with instructions that do not 
correspond to rubric outcomes.  Therefore, I suggest instructors keep rubric outcomes in mind when 
designing assignment instructions and expectations. 

Comments shared not be given to the instructions, unless a significant problem is noted.  Results need 
to be used in general. 

I think if we make the process of reviewing clear to faculty, they may understand how to reevaluate 
their own assignments. I don't think individual faculty members should be told their assignments were 
involved. 

Results should be generalized to go instructor independent. 
Make requirements more like verbs and less like nouns. 
I believe in some cases, yes. 
Faculty need to know what is an artifact. 
Faculty need to know how to link an artifact to learning outcomes. 
Faculty should have a knowledge base for the definition of "artifacts" and perhaps be given access to 
example of great artifacts and how they tie to PLOs. 

Need break-out sessions at convocation in Fall to make sure all faculty understand the PLOs, the rubrics, 
to make descriptive wording fit rubric wording. 

Faculty receiving instruction and guidance on this process is essential, and should occur as early in the 
school year as possible (i.e. convocation).  I believe faculty will make any necessary 
improvements/adjustment as long as they understand the process itself. 
 
 
 
 
 
 
 
 
 
 
 
 



 
QUESTION #2 COMMITTEE RESPONSES 

 
Yes, but what is the score between 2.6 and 2.7?  I think “exceeds” should go down to 2.5 personally. 
I do not see why we should not use a similar scale. 
Since some artifacts used today did not contain all elements by which the student was assessed (for 
example, the speech samples consisted only of outline and notecards), some items could not be scored 
on all rubric outcomes.  For this reason, I think it would be difficult to gauge the assessment results at 
all. 

I would say 1.7 – 2.4 for “meets,” 2 > < for the other two extremes. 
No. Be assertive. 
Yes. 
I don’t think this is necessary but if used, it would be okay! I would gauge today’s results a 3.0! 
Yes – 3.0! 
Yes. 
Yes. 

 
QUESTION #3 COMMITTEE RESPONSES 

 
Off campus site creates a more relaxed atmosphere. 
Teams were not provided with too many artifacts to asses in the time allowed.  Team members all had 
the same artifacts, which allowed for discussion. 

Liked being off campus and on task.  Enjoyed breakfast too. 
The dialogue at our table suggested that, at least regarding Critical Thinking, it might be a good idea to 
redefine critical thinking and discuss the rubrics more fully. 

If was fun, and different disciplines had to interact.  
An opportunity to use the rubric for General Education.  
The team was able to sit down together and reason with one another. 
Meeting in groups. 
Good communication. Understanding was clarified. Good job dividing groups into course outcomes.  
Better focus on each evaluation. 

The team was able to sit down together and reason. 
Good to have small groups discuss the various artifacts specifically and good descriptive assignment 
pages.   

It helped us all to understand what we were doing. 
We were able to sit together and discuss the process. 
Allowing us to meet in in a group setting let us communicate understandings and confusions. 
 
 
 
 
 



 
QUESTION #4 COMMITTEE RESPONSES 

 

Very hard to evaluate speeches without seeing the speech.  Timing (grading & finals) is bad. No grits! 
Faculty should know about artifacts to be submitted before semester begins. 
Provide artifacts which capture the total assignment on which the student was graded. 
Make sure all assignment instructions are provided with each artifact. 
Redesign the Reviewer Response Worksheet to allow space for comments on each rubric outcome. 
Need more complete instructions for assignments.  Also, taped speeches would be beneficial with 
speech artifacts. 

Norm as a group before separating, and maybe (now that we have some experience) offer examples 
before the assessment. 

I also think the assignments should be anonymous to reviewers. 
Don't put names of teachers. 
Do not show faculty name. 
Continue the group meetings. 
Need clear communication channels. 
Need everyone to be on the same page - no confusion. 
Provide information for the faculty. 
Provide training during convocation and have new faculty get trained by colleagues in their field on 
doing the PLO rubrics, making good submission forms, etc… 

Provide information to the faculty early in the school. Specific information on what to do. Utilize 
convocation & faculty meetings. 

 
QUESTION #5 COMMITTEE RESPONSES 

 
Not sure why Critical Thinking and Empirical are so early but teamwork and social are so late in schedule. 

Faculty should keep rubric outcomes in mind when designing assignments.  They should also make sure 
evidence of these. 

Outcomes can be detected in assignments (artifacts). 
Start with syllabus revisions and publish best practices to rest of campus. 
Need current faculty to be aware of changes ASAP so artifacts for Spring 2013 are the right ones. 
Convocation and faculty meetings for information. 
I was under the impression that Spring 2013 artifacts were to cover communication, critical thinking, and 
empirical/quantitative. 
 
 
 
 
 
 



 
QUESTION #6 COMMITTEE RESPONSES 

 

I think the rubrics are so new faculty members have not had time to consider how to demonstrate 
evidence of outcomes in assignments. 

Perhaps faculty could share more assignment (within and between departments) so others can 
comment.  A group might be setup in MyLSC-O for this purpose. 

Give us the artifacts ahead of time so we can read them prior to meeting, or have some sort of discipline 
in the execution of the process itself -- our table has too much disruption. 

Thought this is a valuable meeting to begin to get everyone working together on same wave length 
Give clear directions. 
Breakfast was a nice touch! 
Great atmosphere - very supportive climate! 
Enjoyed working together in groups. 
Make certain instructions are clear what is expected of each group with the given time frame! 
Door prizes. 
Door prizes? 
Door prizes. 

 
 

E. Outcome Three Continued… 
 
D. Actions & Follow-Up:   
 

1.  Assessment of Student Attainment of Core Outcomes Actions &  
  Follow-Up:  

  
 Committee will review the results of the assessment upon reconvening in  

  August of 2013 to determine what areas of improvement are to be   
  implemented to student learning and attainment of core outcomes.   

 
 
2. Committee Survey Actions & Follow-Up: 
 
 Committee will review survey results upon reconvening in August of 2013 

  to determine what areas of improvement are to be implemented in the  
  assessment process. 

  



PART 3 – SUMMARY 
 

VI.  REPORT SUMMARY 
 
The General Education Assessment Committee accomplished all three of their expected 
administrative outcomes for the Academic Year of 2012-2013.  By adhering to the Texas Higher 
Education Coordinating Board’s Core Curriculum Assessment Guidelines, six core outcome 
rubrics were developed to assess student attainment of:  1.) Communication Skills; 2.) Critical 
Thinking Skills; 3.) Empirical & Quantitative Skills; 4.) Personal Responsibility; and 5.) Social 
Responsibility.  A timetable was developed to ensure the assessment of each core outcome twice 
within a four year period.  The initial assessment of core outcomes took place at the close of the 
2012-2013 academic year.  Two out of the three core outcomes “met expectations.”  Once the 
committee reconvenes at the start of the 2013-2014 academic year, the results of each outcome 
will be analyzed and evaluated in order to make evidenced-based improvements to General 
Education at LSC-O.  The committee will also utilize the feedback from the survey to make 
informed decisions regarding the continuous improvement of the General Education assessment 
process. 
 

 

 

 

 

 


